DAY 1    
S & I   ACTIVITY GUIDE

CORE ACTIVITIES

Socio-metric Participant Introduction
Purpose: Explore wealth of backgrounds, perceptions of current state of SP in participant countries and curriculum expectations

Preparation: Print the socio-metric signs on A4 cardboard or paper. Assemble the signs in 4 different piles that each contain a different possible answers to one of the questions (i.e. 1 pile for 1 possible answer to question 1/2/3, another pile for another possible answer to question 1/2/3 et.)

Process: Explain that the most important and distinguishing aspect of this curriculum is it’s transformational leadership and peer-to-peer experiential nature – and that hence we should start this curriculum with exploring the backgrounds, perceptions and expectations of our most important resources in this room, which are our participants – there will be 3 rounds of questions with 4 possible answers to choose from – please stand next to the one that best represents your view.

Ask for 4 volunteers to hold the signs and stand in 4 different corners of the space you have available to work in (make sure there is sufficient space for all participants to comfortably stand and move around in – you may want to move to an outdoor area). Tell them that they are welcome to hand over the signs to someone else or put them down on the floor should they not represent their view.

Now start with asking question one. And collect a few views from all different corners. Comment on what you are seeing – where there are many, where there are few participants.
Also explore the participant voices that stand in between two possible answers – usually they have interesting views to contribute as they are torn between different views, or even have a different view altogether (which may not be represented on one of the possible answer signs). Make sure you manage your time well, to be able to cover all three question rounds, and to hear from each participant at least once – don’t try to hear everyone in every round as you will run out of time. Ask participants to always start by mentioning their name and institution first.


Scuffed Shoe Divider
Purpose:	Divide participants into new groups.
Process:	Ask delegates to line up along a line of masking tape in order of smartest to most casual shoes (this always provides a good laugh). Then count them off into groups’ depending on number of delegates.
A fun way is to count off in another language (you can use this opportunity to learn to count to 4 in a language of one of the delegates). Here’s an example of counting off in Japanese with hand signals, which is quite a fun addition, you can make up hand signals for any language. 
		
Ichi sign	= scratch yourself
Ni    sign 	= touch your knee
San sign 	= make the shape of a round ball to represent the sun
Shi sign  	= make the sign of a woman’s body with your hands

Teach the group the number and hand signals and check that they’ve got it. Then ask them to count and make the signs as you go down the line counting people off into the four groups of (ichi, ni, san and shi).

Rapid FIRE (20-25 minutes)
Rapid Fire must be done standing, NOT sitting. You ask delegates to get into pairs (using DKC) and then identify each partner as either Green or Yellow. Then pose a question that Yellow must answer to green. If they are unable, green can try and assist. After the round, check all know the answer and move onto question 2 that green must now answer to yellow. After questions ask them to find a new partner, and keep going until all questions are asked and understood. If you have 8 questions there will be 4 rounds. This becomes foundation understanding and assumed knowledge,
8 Questions
1. What is social protection in your own words?
2. Name the two broad types of social protection?
3. What is vulnerability?
4. What is a shock?
5. Name one example of a non contributory scheme?
6. Why do you think the programme you mentioned covers that particular group of people? (policy choice) 
7. Which schemes offer higher transfer values between universal and targeted schemes (fiscal choice)? 
8. Why do you think the programme you mentioned covers that particular group of people? (policy choice) 



            Matching Objectives to Social Protection
Purpose: Matching objectives to social protection so as to create the knowledge base needed to understand the selection and identification 4 major steps. Process: Prepare a big sheet in advance. Write down the objectives on the right side. On the left side let the participants put cards of programmes and draw line to link each programme to an identified objective.  
1. Reduce poverty 
2. Reduce vulnerability
3. Reduce  inequality
4. Protect people from risks they face across their life-cycle 
5. Increase human capital
6. Support economic growth!
 
Myth Busters for S & I 
Purpose: 	To elicit current thinking about M&E and start discussions that can change beliefs. The robust debate in this activity is more important than whether or not the group comes up with the correct answer. In certain contexts, answers that you have as myths may in fact be the truth. 
Preparation:	Hand each group (approximately 4-6 per group)a set of S & I  myth cards (1-12). Groups will get the same set.

Process:	Ask each group to discuss the statements that they have been given and say which they think is a myth or a truth. 
Debrief: 	Referring to the answers outlined below, go through the M&E myth buster slides...The purpose of the exercise is not to agree on  the correct answers but to simply open up the discussion on M &  E. The answer sheet will be given on  last day as a hand out. 
	MYTH CARDS

	CARD NUMBER
	STATEMENT
	ANSWER

	1. 
	Poverty targeted schemes have more wider political support because they target the poor people.   
	False: Poverty targeted reach smaller populations and mainly poor people who are politically weak and not well connected and this cannot shape public discourse.

	2. 
	Because universal programmes cover more people, they are not affordable compared to poverty targeted programmes 
	False – Finances depend more on policy space and not fiscal space. Global evidence shows that countries with universal programmes tend to have bigger and higher transfer values than countries with poverty targeted programmes. 

	3. 
	universal schemes offer higher transfer values compared to  Poverty targeted programmes
	True : Inclusive social security schemes – such as universal old age pensions and child benefits - generate higher budgets and transfers than poverty-targeted schemes because they are more popular

	4. 
	PMT is more  accurate than other methods
	False: Evidence has shown that PMT is not as accurate as it is normally touted. It has very high errors of as much as 60 % I in some cases. 

	5. 
	Using medical doctors to asses disability is the best way to target persons with disabilities 
	False: Disability is multi-dimensional and not an exclusive medical condition. Thus it requires social tests apart from medical tests. 

	6. 
	The best way to help the “poor” is to target the “poor”?
	False: Programmes exclusively meant for the poor people tend to be poor programmes. 

	7. 
	When you want to introduce a new social protection scheme, the beginning point for government should be to check the resource envelope. 
	False: Policy choice should be the starting point. The objectives of the SP programme will direct you to the target group and this in turn should lead you to the budget requirements.  

	8. 
	Inclusive schemes are much more fiscally sustainable than poverty targeted schemes. 
	True: Because the inclusive programmes have more political support they tend to be more financially sustainable. 

	9. 
	Inclusive programmes are more impactful on poverty and inequalities than poverty targeted programmes . 
	True: They address the causes and not the symptoms as is the case with poverty targeted programmes. 

	10. 
	
	

























SP Learning Brainstorm: Takeaways, Insights, Mind shifts

Purpose: to give an opportunity to collect all the learning, in the form of take-aways, insights gained, mind set shifts for the particular SP area covered during each half day of the curriculum.

Preparation: Prepare a flip chart poster with the title of the particular learning area covered that morning, in this instance “SP Selection & Identification” for the morning of Day 2

Process: Invite participants to contribute their major AHA moments, resulting in SP learning take-aways, insights and mind shifts for the topic area covered in that particular half day session

Repeat this 10 min brainstorm for all the subsequent SP areas covered at the end of each half day curriculum session.

Note to facilitator: This is a recurring activity throughout the five days curriculum. Ensure to keep hanging up these posters somewhere together as close as possible to the big SP Web poster as possible, so you can refer back to them.







Transformation Scenarios

Materials: 	Scenario handouts, flip charts. 

Purpose: 	Scenarios have been developed to be used as a teaching tool to show the application of theory or concept to real life situations that confront Technocrats and Practitioners from time to time. The scenarios tell a story relevant to the Participants and require a dilemma to be solved. This process is immersive and more engaging and will produce more thoughtful Participants who are better suited to confront difficult situations. The scenario exercises are meant to engage the Participants as a more effective part of the process, rather than passive recipients of information. Further, they deepen the understanding of the Participants and reach those Participants whose minds you most want to change, especially when the point of the exercise is to influence decision-makers. They seek to test the applicant’s skills in areas such as application and analysis. 

Process:	These scenarios are understandable, interesting, represent views and complexities of many different situations in Social Protection.  The scenario exercises are participatory in nature. Each Participant in the group is given a scenario handout. Therefore, the Participants will break into groups to work on a given scenario. See the scenarios in the activity guide. Each scenario has a title and number of identification. 

Hand out a scenario to each group. Each scenario poses a unique problem and asks the Participants what they should do in this situation.  This will enable them to understand negotiation as part and parcel of arriving at a solution. Explain to the Participants that there isn’t necessarily a right answer. The purpose of these scenarios is to have a discussion and hopefully come up with a solution that they could possibly apply to their context.


Debrief: 		Option 01:	Present findings to the plenary. 
Option 02: 	Group 1 presents to group 2 and vice versa. 
Group 3 presents to group 4 and vice versa. 
This option will depend upon the judgment of the Facilitators. 

The main message coming out of each scenario must be emphasised to the Participants. Hear from each of the groups what their solution was and discuss. 

Distinct Stages of S & I Scenario 

Purpose: 	To give the participants an opportunity to analyse the different stages that should be followed in a selection and identification process. 
	
Process: Split the room into groups. Each group should choose a Spokesperson and a Rapporteur. Hand the group a hand out on the stages. In their groups, participants will familiarise themselves with the scenario. Once the scenario is fully understood, the groups can then tackle the assignment as per the instructions in the hand out.  The sscenario is about the Minister who has assigned an officer to design a non-contributory social protection scheme. He does not give more guidance but wants you to outline the most important elements and steps that have to be taken into account and should be backed by justifications.   
Debrief:	Have them present to the group any insights or considerations they may have. Check for differences in the responses. Use either the right or wrong answers as a platform for discussion around the 4 stages. After the discussions ensure that the main elements form the various presentations should be grouped into policy, fiscal, design and implementation stages by the Facilitator. This will set the stage for the flow of the module.  

Paired Leadership & Transformation Dialogue Walk
Adapted by Catherine Widrig Jenkins (IPK), from Theory U by Otto Scharmer

Purpose: For participants to discover what gives them personal meaning in their work as SP practitioners and practice the six deep listening principles

Theory input to prepare participants for the activity: Start by reading out Rachel Naomi Remen’s quote: “The most basic and powerful way to connect to another person is to listen.  Just listen.  Perhaps the most important thing we ever give each other is our attention.”
Proceed to explain this seems a simple truth, and yet listening is such a difficult to master leadership and transformation skill that requires ongoing self-awareness, attention and practice.
Now proceed to introduce the four levels of listening as listed on the slide:
1 from habits –  (holding on to one’s own opinions and judgments)
2 from outside – (noticing differences)
3 from within – (stepping into the other’s shoes)
4 from the future – (paying attention to what is wanting to emerge)
Make sure to explain that often listening on a higher level is what moves people and systems from being “stuck” to being “unstuck” – and that that makes listening a requirement for individual and collective/ systemic change and transformation.

Process for the actual activity itself: Participants pair up with someone else they feel comfortable to work with. They take turns taking on the interviewer/ deep listener and the narrator/ case giver role. They spend about 20 minutes per person for the five questions (listed here below), followed by 3-5 minutes of silent reflection and/ or journaling by the narrator to capture his/her most important insights and discoveries, before switching roles. This is not a standard interview or a conversation - remind participants to make sure to practice the six deep listening principles (described in detail here below) for open, attentive and generative listening. The interviewer/ listener’s role is to support the narrator/ case giver’s deeper reflection and discovery of what gives him/her meaning and a sense of purpose in their work as SP practitioner.



Leadership & Transformation Dialogue Walk Guiding Questions
1.	Briefly share your family or other relevant background (siblings, where you grew up, went to school and studied etc.)
2.	What are 1-2 events, choices, people, that shaped your life?
3.	What drew you into the field of Social Protection?
4.	How have you experienced your work in Social Protection so far – can you name 1-2 significant moments? What do you value and appreciate most about being able to contribute to Social Protection in your country?
5.	What would you like to focus your attention on in relation to developing your leadership and transformation role in the field of Social Protection?

Leadership & Transformation Deep Listening Principles
1 Serve your partner
Be open and try to help your partner in telling about his/ her experience. Dig a little deeper to better understand their experience, and help them notice, where they might be judgemental, fearful or cynical. 
2 Hold back your voice of judgement 
Hold back your judgements. Don’t make any assumptions. Be curious and make an effort to better understand your partner.
3 Follow your intuition
Trust your gut feeling as you listen; don’t be afraid to ask simple or “stupid” questions that may help your partner to think better.
4 Listen from the heart
Step into your partner’s shoes – and thoroughly appreciate what he/ she is sharing with you.
5 Look out for the best possible
How can you help your partner to discover what he/ she is capable of? What is his/ her biggest potential?
6 Don’t be afraid of silence
Give your partner time to think. Slow him/ her down. Make sure not to fill a silent with your comments. Sometimes being quiet may be the most useful thing to do.

Debrief: Take a few minutes to debrief this activity in plenary. Invite participants to share a few reflections on the activity itself and observing the deep listening principles, or the discoveries relating to the meaning and purpose of their work in the field of SP. Remind participants to bring along their journals and notes to each of the morning sessions throughout the 3 day curriculum. 




Prioritising Groups
Purpose: This is the first opportunity given to participants to reflect on the complexity of prioritising groups that deserve support from the social protection. 
Process: Divide into 4 Groups and each group should discuss the given assignment. Each group should choose a volunteer champion and a Rapporteur. 
Step 1: A volunteer ‘champion’ of each group should argue for the given category of potential beneficiaries which are the presented policy choices:
1. Providing older people with income security
2. Tackling poor nutrition among children
3. Addressing the needs of the unemployed
4. Helping “poor” household
The group members should discuss and agree on the points that should be used in making a strong argument. 
Step 2:  The second part to this activity is to ask each group volunteer champion to make a presentation in plenary. Each group should listen to the other three presentations and imagine they had to give their social transfer budget to one group (excluding their own), which group would they pick and  why. Emphasise the point is not to make one group appear more important but rather to see how different people responded to what they heard and how hard this process of deciding is. And that ultimately, IT IS A CHOICE that is made.  This provides a great reference point for the information that follow so the richer the scenario is, the harder it will be to easily dismiss. Make it real & personal so the ‘champions’ feel really committed to their category. 
Debrief: Go over the group or group that have been chosen. For instance if all groups chose only one group ask the groups to recap the points that swayed the thinking of the groups. Make it clear that choosing a group to benefit is not easy and there is  no clear right group. 









Armty Sen Line Up   

Materials: 	Flip chart, markers, masking tape, stickers, and instruction handouts.

Purpose: 	To gain an insight into the participants understanding of Armty’s Sen famous statement “Benefits intended exclusively for the poor often end up being poor benefits” This statement will stimulate debate and deepen the discussion about the poverty relief and universal approaches. 

Process: 	”Participants line up between full agreement and full disagreement and justify. Alert the Participants to the piece of masking tape measuring 10 meters set out along the floor at the back or front of the room, which has values pasted using stickers from 1 to 10 along the tape. The number 1 represents strongly disagree and 10 strongly agree.. Number delegates 1 to X (where x is half the number of delegates) and then repeat 1 to X until all have a number. Then ask delegates to find the person with the same number as them. The Facilitator should take a “physical photograph” of the voting pattern. The divider will ensure they are meeting someone towards the other end of the scale. Ask the delegates with the same number to pair up and explain their reasons to each other.

Debrief…  	You can ask if anyone changed their mind based on what they heard? Invite sharing from a few of the people all along the line-up. Try and probe to better understand their position. Manage your time carefully. Pay attention to the participants that have registered low or very high scores in agreeing or disagreeing with the statement.  Go over the reasons and indicate that we shall be referring to this activity as the training continues. 


Scenario Minister Vs Major Donor Agency 
Purpose: To allow the participants to gain a deeper understanding of the life cycle vs the economic targeting approach and how to navigate the complexity of development cooperation as far as it relates to arguments for and against expanding the fiscal envelope. 

Process: You don’t break into groups but do the exercise in plenary. The Facilitator opens the discussion with a statement about the need to focus on the poorest. Present as a role-play with a volunteer Expert from the Major Donor Agency acting as a devil’s advocate. Another Expert Volunteer acts as the Minister. The donor agency believes in the life cycle approach and the Minister wants the poor relief approach. 

Debrief: In plenary ask the participants to highlight the main points that came out during the debate. Write them down on   the flip chart.  Allow the participants to raise questions and clarifications. Give an opportunity for the participants to give responses to the fellow participants as this helps to solidify the understanding of the concepts. 

Simulation Role Play 
Purpose: To afford the delegates an experiential opportunity to see SPF from the perspective of those beneficiaries they serve through role playing, to see potential for shifting their beliefs.
Process: Each delegate is provided with a simulation card (see table below and Activity Cards) describing who they represent in a country, according to classifiers such as: gender, poverty line, rural/ urban, disability, employment status, health. 
Tell them to think carefully about the character on their card (Where do they live? When did they last eat? What might they hope for? How much can they do to change their situation, if they wanted to? etc.) and prepare for a roleplay discussion. 
They are to form groups of 6 and begin discussing how social protection should be distributed amongst them in the group – because (show slide) ONLY 3 of them can receive it. Outline the simulation ‘game’ rules (see slide).

Simulation Role play Character Cards

	15 year old child, heading a family of 3 younger siblings, all living in a vacant field in the city 

	Aged, sick granny with 5 infant dependants sharing a room in a squatter settlement on the edge of town
	22 year old HIV+ man, unemployed, living in a squatter settlement 20km from city centre 
	Owner of a shop in the countryside, the only one for miles, who charges very high prices and offers credit

	35 year old married man, HIV+, unemployed living with brother in the city

	Pregnant 14 year old school drop-out, with a substance abuse problem
	20 year old unemployed male, recently released  from prison after serving a sentence for house-breaking  
	High-functioning young woman of 19 with Down’s Syndrome (mild to severe retardation) from a wealthy city family 

	Unemployed 25 year old woman earning her life as a prostitute living in a poverty- stricken neighbourhood 
	67 year old retired widow who inherited a house but has no means to support herself 
	Under-age male migrant labourer living in the city in a men’s hostel known for its violent outbreaks
	Poor, rural boy of 9 for whom often the only meal each day is the one his school gives him

	Family man in deep rural area who suffers from TB and lives 40km from the nearest clinic, with no roads in his area
	20 year old university student from a very poor subsistence farming family
	Qualified doctor based in a rural hospital who lost the use of both her arms in a car accident
	Illiterate, poverty stricken, elderly bedridden person living in a large city

	25 year old male sex-worker living on the street for 12 years
	18 year old woman working in a garment sweat shop below minimum wage 
	Domestic worker with 3 jobs, trying meet the living costs for a family of 6 children
	Illiterate, low skilled foreign migrant worker with 7 years of education

	Sight-impaired beggar of 22 who hopes to learn braille and get a job
	45 year old man with asbestosis, (chronic and debilitating disease) retrenched 5 years ago from the mine where he worked his whole life
	State Social Protection worker in the community, who has XDR-TB
	Unpaid volunteer childcare worker who run a crèche for 15 infants out of her 1 room shack



Rules:
· Listen to each other’s arguments
· Only 3 can receive Social Protection
· Decide on who and why
Debrief: Unpack by asking

· What happened? 
· How did they feel and why?
· Who got the SP? And why? (How would you generalise this in terms of distributing social protection across a nation? And what design option would you consider to identify households like this one? And how would you implement this choice (e.g. registration)?
· What valuable lessons can you draw from this?


Jargon Buster
Materials: 	Jargon cards, jargon answer sheets.
Purpose: 	To understand Participants’ knowledge of terminology and trigger curiosity to better understand core terms and concepts.
Process: 	Invite Participants to gather in small mixed groups. Give out the Jargon Buster cards. Ask the delegates to discuss those words and define them on their flip chart. Also ask them to think about how these different terms relate to each other. In their groups, Participants are to discuss defining the jargons/words they can, and writing down the ones they can’t define. They then discuss how the words relate to each other. The jargon answer sheet should not be given out at this stage to prevent cheating. 
Debrief:	The chosen Spokesperson should present on behalf of the group. Ask which jargons/words the different groups were unable to define. Place these on a separate flipchart; ask other groups if they can help to define them. Note that we will look at some of them in more depth in the next sessions. Also get input from a few groups on how these terms relate to each other. Explain that these words, in some ways, are the foundation of M&E. Some words are misused but it is important to use the words appropriately. At this stage give out the M&E Jargon Busters answer sheet, so that the Participants can read the definitions and clarify in their minds any lingering doubts.
Jargon Buster Answer Sheet
	Number
	Jargon
	Definition 

	1. 
	Poor Relief
	Poor Relief approach are directed only at those who are under a poverty line by  tackling the challenge of low incomes by providing additional and regular income. They address the symptoms of poverty rather than the underlying causes: in effect, their aim is protective rather than preventive: in other words, they are not designed to stop people falling into poverty. 

	2. 
	Life Cycle 
	The lifecycle approach is based on a broader concept of vulnerability. It considers that the role of social protection consists in guaranteeing basic income security and promoting human development throughout different stages of an individual’s life.

	3. 
	Targeting Efficiency 
	

	4. 
	Risk
	

	5. 
	Fiscal Choice
	

	6. 
	Policy Choice 
	These are the decisions governments make  on which categories of the population to prioritise for all types of public services, not just social transfers

	7. 
	Inclusion Error 
	No of beneficiaries that do not  belong to target group but are benefiting- leakage (Type II error) 

	8. 
	Exclusion error 
	No of beneficiaries that belong to target group but are not benefiting under coverage (Type I  error)


	9. 
	Social Exclusion
	the processes through which individuals or categories of the population are wholly or partially excluded from full participation in the society in which they live.

	10. 
	Vulnerability 
	‘exposure to uninsured risk leading to socially unacceptable levels of wellbeing’ deserves some scrutiny (World bank)



PMT VS CBT Vs Categorical Targeting 
Purpose: To get delegates to critically think through three of the main design tools used to select social protection beneficiaries: Community Based Targeting (CBT), Proxy Means
Test (PMT) and categorical targeting (incorporating both age and other categorical approaches, e.g. labour constrained)
Process: Divide the participants into 3 groups and ensure that they do not lay their hands on the PMT VS CBT Vs Categorical Targetingso that they do not cheat. The groups should discuss that they have all understood the question. The Rapporteur should use the table format indicated below to write on the flipchart-sheet table (see example below and also projected on slide). Ask these delegates to stimulate discussion within the group along the three lines of enquiry: strengths of that approach, weaknesses and where it may work best. They can suggest based on their notes too.
	Strengths 
	Weaknesses
	Where it may work best 

	
	
	


Debrief: In plenary ask three teams to present their flipcharts while projecting the relevant slide. We do not need to go into great detail – key point emerging is that each approach has strengths and weaknesses. And that each needs very careful evaluation given country context. Refer delegates to relevant section in their base documents (in summary doc there is less detail, but see pages 13-15).

Social Costs of Selection and Identification – Role Play 
Purpose: To realise that there are various social costs which arise in selection and identification  
 Process:  Man by nature is selfish and when systems are porous many people will try to ensure that their selfish interests prevail. In selection and identification a lot of costs are incurred and occur at different stages of the selection and identification stages.  Three groups have to discuss different social costs and challenges, including perverse incentives, cheating and social conflict, Jealousy, threats, inuendos and then present to plenary. Use role play to make the presentation. 
Debrief: Show the slides that summarises the costs of social targeting.  Are there 
selection methodologies that could minimise the social costs.  Mention them. 



Group Project -Selection and Identification 
Give a template which covers all the 4 stages of selection and identification. Each stage  has a number of questions for reflection purposes. 
Purpose: To enable the participants reflect on gaps remaining in terms of achieving national social  protection floor and devise an action plan to  contribute towards the SPF goal in their country.  

Process: Divide the group into country groups or according to Ministries if it is a national group. 
Step 1. Identify one SP programme and use the given template to do the application project. 
Step 2: Use the following questions for reflecting purposes 
Step 3:  Fill in the given 3 templates on the flip chart 
Step 4. Present in plenary. 

Policy Choice 
· What motivated your government to pick this group/s above all other groups ?
· Which groups were left out ? 
· Do you think the left out groups deserve to have been selected first?
· Which risks are being addressed?
· Which risks have been left out ? 
· What should be the next steps ? 
Fiscal Choice 
· How big is the fiscal envelope to accommodate the given programme? 
· Are people happy to have their taxes fund the identified SP programme?
· Would universal programmes unlock more fiscal space in your context? 
Design Choice 
· What is the level of exclusion errors?
· What is the level of inclusion errors ? 
· How acceptable is the targeting methodology ? 
· What challenges are associated with the targeting methodology ? 
· What proportion of funds go towards administrative costs ? 
· What social costs are associated with the given targeting methodology? 

Implementation 
· What percentages of the overall cost goes towards administration costs? 
· Is the implementation easy ? 
· To what extent is the public conversant with the selection and identification process ?  





Mapping Template 
	
	Strengths 
	Weaknesses/Gaps 
	Recommendations

	Policy
	
	
	

	
	
	
	

	Fiscal
	
	
	

	
	
	
	

	Design
	
	
	

	
	
	
	

	Implementation
	
	
	





Action Plan Template 
	Action 
	Who 
	When 

	
	
	

	
	
	

	
	
	




In developing the action plan use the planning grid below. The impact dimension is an assessment of how much improvement this activity will make. The effort dimension is a mix of time, complexity, money, and other resources required to implement.


Impact Effort Planning Grid
[image: Low hanging fruit quadrant]

ENERGISERS
Activity Chocolate Nutrition Supplement – 
Your country has decided to pay a poverty supplement (chocolate bar) to the poorest person in each community. Each community (small group) must decide which individual in the group should receive the supplement, leading to discussions on relative poverty, vulnerability, equity and more generally that communities will find it hard to target on the basis of such guidelines. Participants report to plenary and justify/reflect on their selection process – and how this plays out in real communities.

 Group Juggle (20 minutes)
This activity is best done with up to 16 people so you may need to divide the group in two and facilitate separately.
1. Organise the group into a circle, and set up a juggling system that processes juggling balls by throwing them across the circle of team members from one person to the next.
2. [bookmark: _GoBack]When a ball is thrown the thrower must shout the name of the recipient. 
3. They catch it and throw to another group member.
4. This continues until each group member has caught & thrown the ball just once. (It should have eventually ended back at the start point).
5. Ask each group member to identify from whom they received the ball and to whom they threw it.
6. Test this out by throwing the ball in the same original order until it arrives back at the start point.
7. The next stage is to introduce more balls and see how many you can get moving round the circle in the original order. 
Debrief: This activity to draw out the fact that SP should be seen as delivery of human rights not a favour, if we drop a ball (do not do things well), we deny someone that right. This emphasises the importance of care, competence and following a good system. All need to work together, every step needs to be well designed and well implemented, we need to demand good service and give good service, we need to be guardians of the vision.

Moon Stick (20 minutes)
Either ask for 8 volunteers that do the activity while the others watch and offer comment, or if you have several facilitators, organise your large group into small groups of eight to ten people (you’ll need at least six people per team to make it work, but more than eight or nine might get cumbersome). Take a very thin dowel rod (the thinner the better, but even a broomstick with out the brush end will work) and hold it horizontally about chest height and ask the participants to hold the stick on their forward pointing index fingers and lower it to the ground as a team.
[image: ]Instructions: Every team member has to keep both index fingers in constant contact with the stick at all times. If even a single team member loses contact, the team has to start over at chest height again.
The stick can only be resting on the index fingers. So team members can’t wrap a finger over the top of the stick or slide fingernails over the stick, etc. (They can’t force the stick down.)
Every team member must be standing and the starting point is chest height of the tallest person. (You have to give this rule or everyone will drop to their knees and try to cheat right away.)
The goal is to lower the stick to about one-foot off the ground.

Once the teams begin to touch the stick, the challenge will present itself pretty quickly. The stick is so light that the up-force from each of the fingers trying to stay in contact is greater than the weight of the stick.  You can manage this by holding the stick quote firmly before the activity starts so that people can place their fingers on the stick without it moving upwards. As you release the stick, it will soon start rising. The result? Immediately, the stick will begin to rise. Some team members will try to coach the others by giving verbal instructions like, “No, let’s go down!”  When that doesn’t work, they will get more vocal (because the problem is that everyone just isn’t listening to the leader, right?), and they will shout, “Down! Down! Down!”  After they struggle a while, take a break and ask the team to form a plan based on their past experience.  Eventually, the teams will start to figure out the secret to getting the activity to work.
Debrief: This activity demonstrates how sometimes elements of a system do not come together to produce the desired result and can lead to blame or shifting responsibility.

The following jolts should be  kept in the back pocket to be used at facilitators discretion to make a point, get some energy in the session, wake people up after lunch etc. 

 Lateral Drawing (10 minutes)
Instruction: Without lifting your pencil off the page and using only 4 straight lines, draw a line that touches each of the 9 dots.
[image: ]
Outcome & Debrief: This is often difficult as delegates limit themselves and do not move outside of the square but in order to successfully complete this, you will need to allow lines to run outside as shown below:
[image: ]But now, use only 3 lines…..
[image: ]
Outcome & Debrief: This is surprisingly also difficult, even though we are already thinking outside the box as we still limit ourselves with angles and conforming to a certain standard. Not only do we have to move out the box, but also challenge our thinking and find away to break the rules our mind applies. Very powerful.

Codebreaker (10 minutes)
This clever (and deceptive) activity powerfully demonstrates the strength of assumptions.
Say you will use the table to demonstrate a code that represents numbers. Move 5 markers on a table into what appears to be a code to represent a number. Say the number out loud. Move the markers and say a new number. The delegates must try and figure the code out. The trick is that each time you call a number, you put that number of fingers on the table, hence the markers have nothing to do with the code but that is the assumption people make. 
Note: Ensure you can do the activity on a clear table top that the whole group is able to see, you may need shorter people in front, etc. but try to ensure people are not more 3 or 4 metres away from you.
Debrief: Use this insight to stress the danger of making assumptions and how destructive they can be.

 NEW DEER (10 minutes)
Write the words NEW DEER up on a flip chart.
Say: Rearrange these letters to make one word. When you think you have it, raise your hand and I will come and see if you are right. (The correct answer is RENEWED)
Once a third to a half of the group have solved it, you may reveal the word.
Then write NEW DOOR up on the board and repeat the instruction, ‘Rearrange these letters to make one word’.
Most people assume one word means a ‘single’ word, but there is no single word with these letters. The answer is ONE WORD., which was in fact in the question.
This demonstrates how we are conditioned to think of one word being a single word, rather than being open to more creative solutions. By getting stuck in old ways and not innovating, changing, evolving, we limit ourselves and the success we can achieve.
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