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ACTIVITY GUIDE Day 1
[image: ]
SP INTRODUCTION
LEGAL FRAMEWORK


Socio-metric Participant Introduction

Purpose: Explore the wealth of backgrounds, perceptions of current state of SP in participant countries and curriculum expectations

Preparation: Print the socio-metric signs on A4 cardboard or paper. Assemble the signs in 4 different piles that each contain a different possible answers to one of the questions (i.e. 1 pile for 1 possible answer to question 1/2/3, another pile for another possible answer to question 1/2/3 et.)
Question 1 = Slides 1-4; Question 2 = Slides 5-12; Question 3 = Slides 13-16.

[bookmark: _GoBack]Process: Explain that the most important and distinguishing aspect of this curriculum is it’s transformational leadership and peer-to-peer experiential nature – and that hence we should start this curriculum with exploring the backgrounds, perceptions and expectations of our most important resources in this room, which are our participants – there will be 3 rounds of questions with 4 possible answers to choose from – please stand next to the one that best represents your view.

Either stick the signs up around the room or ask for 4 volunteers to hold the signs and stand in 4 different corners of the space you have available to work in (make sure there is sufficient space for all participants to comfortably stand and move around in – you may want to move to an outdoor area). Tell them that they are welcome to hand over the signs to someone else or put them down on the floor should they not represent their view. 

Now start with asking question one. And collect a few views from all different corners. Comment on what you are seeing – where there are many, where there are few participants. Also explore the participant voices that stand in between two possible answers – usually they have interesting views to contribute as they are torn between different views, or even have a different view altogether (which may not be represented on one of the possible answer signs). Make sure you manage your time well, to be able to cover all three question rounds, and to hear from each participant at least once – don’t try to hear everyone in every round as you will run out of time. Ask participants to always start by mentioning their name and institution first.



SP Jargon Busting

Purpose: To understand participants’ knowledge of terminology and trigger curiosity to better understand core terms and concepts, accepting there are many overlaps in terminology and different uses of similar words. See also ‘Learning debrief’ below.
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Preparation: Invite participants to gather in small mixed groups. Display Jargon Buster slide and ask delegates to discuss those words and define them if they can on their flip chart, noting which ones they are unable to define or disagree on within the group. Also ask them to think about how these different terms relate to each other.

Process: Participants discuss in their groups, defining the words they can and writing down the ones they can’t define. They then discuss how the words relate to each other.

Debrief (‘what’):  Part 1. Ask each group to read their definition of the first word (social protection) and briefly comment on differences, acknowledging none is right or wrong… this varies country to country and organisation to organisation. Do not ask for all definitions! Part 2. Ask which words the different groups were unable to define or had challenges finding a common agreement. Place these on a flipchart, ask if other groups can help to define them. Explain that we will look at this in more depth in the next few slides (see definitions and answers in slide notes and use the table below to guide you). Part 3. Get input from a few groups on how these terms relate to each other: are there overlaps? Which? Point out which are the words most commonly used in the country that you are training in. 

Learning debrief (‘so what’, ‘now what’): To wrap up, explain some are almost synonyms and that different stakeholders and countries use these in different ways. This is partly as these words are not ‘neutral’, but loaded with ideology. We should never get stuck on a word but try and understand where our counterparts are coming from when using that word: how do they define it and how do we? Why? Having different opinion is not a problem, as long as we focus on building common ground. We will be doing this in the next lecture and over the course of the week.

Table: Key terminology, most important for this training have asterisk
	Social protection*
	Social protection is the set of public actions that address both the absolute deprivation and vulnerabilities of the poor, and the needs of the currently non-poor for security in the face of shocks and lifecycle events. It encompasses a broad range of policy instruments (see Slide)

	Social protection floors*
	A nationally defined set of basic social security guarantees which secure protection aimed at preventing or alleviating poverty, vulnerability and social exclusion for all – especially those at risk (children, the ill, elderly, disabled & those unemployed). Embedded in ILO Recommendation 202 (see Slide)

	Social security
	· Broadly synonymous with social protection

	Social safety net
	· Broadly synonymous with social assistance – used by World Bank primarily to refer to those programmes that ‘goal of protecting families from the impact of economic shocks, natural disasters, and other crises’

	Social welfare
	· Often used as synonym with social assistance

	Contributory social protection*
	Involve participants making regular payments to a scheme that will cover costs related to life-course events, for example, maternity, unemployment, old age or illness. Sometimes costs are matched or subsidised by the scheme provider. However… social insurance is strongly linked to the formal labour market, meaning coverage is often limited to formal workers. (see Slide)
· Broadly synonymous with social insurance

	Non-contributory social protection*
	SP financed through tax revenues or through external aid in many low income countries. Includes social assistance and social care services. (see Slide)

	Social assistance*
	A form of non-contributory social protection, most commonly targeted at low-income groups or vulnerable population categories, providing social transfers (cash transfers, in kind or vouchers), cash/food for work (public works) or fee waivers for health or education. (see Slide)
· Broadly synonymous with social safety net

	Social insurance
	· Broadly synonymous with contributory social protection

	Social care services
	Sometimes classified entirely separately from social protection, social care helps address the interaction between social and economic vulnerability, through services such as home-based care and family support services

	Labour market interventions
	Labour market interventions provide protection for poor people who are able to work, and aim to ensure basic standards and rights. Interventions can be active or passive:
· Active labour market policies aim to help the unemployed and the most vulnerable find jobs, through interventions such as job centres, training, and policies to promote small and medium sized enterprises.
· Passive interventions include maternity benefits, injury compensation, and sickness benefits for those already in work, financed by the employer. Passive interventions also include changes to legislation, for example establishing a minimum wage or safe working conditions.

	Subsidies
	Subsidies can keep prices low for basic goods and services consumed by the poor. However, subsidies are often regressive, e.g. on fuel, favours the middle classes who own cars an travel more

	Informal social protection
	Traditional community-based forms of social protection distribute risk within a community and fill some of the gaps left by formal interventions. We should always be asking how state interventions support or corrode such spontaneous systems!


Source: adapted from ILO Glossary


Common Ground Brainstorm (SP structure in country)  
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Purpose: Define common ground that will be useful throughout the curriculum: How is social protection structured in country? What are the key programmes? How does contributory vs non-contributory fare? The activity will also show there is knowledge in the room. It will be essential, however, to stress from the start we are hereby mapping the status quo… which is not necessarily how we would want a system to look like – let’s not get stuck in thinking only within existing boxes!

Summary
	3’ Task introduction: map SP in our country/ies based on our framework/s, we will start with an initial small group brainstorm and then move to plenary

10’ Brainstorm in small mixed or country groups

17’ Plenary discussion building a ‘map’ of existing SP programmes in country/ies on flipchart – explain we will be using this throughout the curriculum (stick flip chart on wall)





Preparation: prepare big poster (consisting of two portrait orientation flipchart sheets) and hang it on the wall where all participants have good sight of it.  Share slide with key questions and ask small mixed participant groups to discuss briefly in their groups (10 minutes) before bringing it to plenary for brainstorm. Remind them of the structure you have just discussed with slides.

Process/Debrief: Brainstorms are open and fast-paced, so it needs to have you encourage them (by affirming their existing knowledge and experience), and to set some excitement and hi-energy going into it (pace the room, talk in a range of tones and speeds but never softly and slowly, etc.). Following the group discussions, ask the spokesperson from each group to give you their key insights on the structure of the SP System in the country (1 minute per group!), with new groups adding any missing information.

Once you have their insights, you can start the brainstorm mapping. On the big poster, start from the top of the flipchart and draw a long rectangle saying ‘social protection’ then ask the room what you should be putting under that? 
· Do they have contributory programmes? Which? What are they called? What type of coverage do they have?
· Do they have no contributory programmes? Which? What are they called? What type of coverage do they have?
· What other programmes and policies do they have? How do these fit in the picture? How do different programmes relate to each other/coordinate?
Keep on drawing as you receive the answers… and if delegates do not know you can tell them to find out and come back with that information on the next day.

Learning debrief (‘so what’, ‘now what’): Once you have the full picture ask them if they are happy with your physical representation? Do they fill this system comprehensively addresses the needs of those who are vulnerable? If so why, if not why not? Tell them we are hereby mapping the status quo.. which is not necessarily how we would want a system to look like – let’s not get stuck in thinking only within existing boxes! Also tell them we will be using this flipchart map over the next few days to inform our thinking during the various modules..


Why social protection? Developing Scenarios

Purpose: To have delegates brainstorm on individual and societal impacts of SP. To lure participants out of their current comfort zones relating to typical SP chains of events and change theory through developing ‘complicated’ scenarios. See also ‘Learning debrief’ below.

Process: Invite participants to gather in 4 mixed groups: groups 1&2 will focus on the ‘positive outcomes’ of receiving cash and groups 3&4 on the ‘negative outcomes’ of not receiving it. Ask them to nominate a ‘facilitator’ (supported by the rest of the team) within each group as well as two ‘complicators’. Now follow the briefs for each type of group here below. 
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Groups 1 and 2 ‘Positive Outcomes’ of receiving cash transfer
Question (on slide): Imagine this woman receives cash for social assistance. How does that affect her, her community and society at large? Develop a scenario in the shape of a tree depicting how the possible chain of events could unfold.
· Brief for facilitator and group: Develop a theory of change thinking about positive impacts at individual, community and especially societal level. Represent each ‘impact’ as a leaf on a branch, growing upwards: individual impacts in one colour at the bottom, community impacts in another colour in the middle and societal impacts in a third colour at the top (see image). The group also needs to be responding to the provocations of the two complicators as they build their ‘tree’.
· Brief for complicators: complicators need to put spanners in the wheels of the facilitator and his/her team by drawing on anecdotal evidence of cash transfers not working or triggering negative behaviour (think about newspaper articles, widely held beliefs!). At each level, they need to be thinking: what could go wrong? These inputs are then added in red as leaves falling off the tree.. see image. Examples could include: money being spent on alcohol and cigarettes, cash making people lazy and dependant, etc. Let the group talk for a bit before stepping in as the complicators.

(As the facilitator you may decide to run this activity by only focusing on the positive outcomes of receiving cash transfer and not the negative outcomes as well as per the outline below)
Groups 3 and 4 ‘Negative Outcomes’ of not receiving cash transfer
Question (on slide): What if she does not receive the cash? What would happen then? Develop a scenario in the shape of a tree depicting how the possible chain of events could unfold.
· Brief for facilitator and group: Develop a theory of change thinking about negative impacts of not receiving that assistance at individual, community and especially societal level. Represent each ‘negative impact’ as a root of a tree, growing downwards: individual impacts in one colour at the top, community impacts in another colour in the middle and societal impacts in a third colour at the bottom (reverse of image above). The group also needs to be responding to the provocations of the two complicators.
· Brief for complicators: complicators need to put spanners in the wheels of the facilitator and his/her team by drawing on anecdotal evidence to show that social protection is not needed to support her, as other policies can and will play this role. E.g. economic growth at national level will trickle down to her, quality education (e.g. pre-school for her kids) is all she needs, etc. they will draw these in RED and add them to the roots picture.
Give small mixed participant groups 20 min to develop their scenarios on a flip chart showing the sequence of events, and how one things leads to another on the personal, community and society at large level. Walk around the groups to observe their progress and clarify any questions they may have.

Debrief (what): Let each group’s spokesperson present the most important and the most contested aspects of their scenario, ideally focusing briefly on each level. 

Learning debrief (so what, now what): Ask participants what they have learned from the exercise, or draw this out yourself, with key learnings including: a) social assistance may be catered at individuals and their households, but can have strong societal impacts (e.g. social cohesion; b) there are many negative associations around SP, but these are mostly rooted in fears, beliefs and anecdotal evidence: one falling tree makes much more noise than a whole forest growing.
Then use slides to confirm that there is substantive regional evidence supporting these pathways and debunking some of the myths.


Activity: Mapping driving success factors and restraining forces

Purpose: for delegates to start thinking through what is working in favour of social protection in their countries and what is working against… we will come back to this again and again. See also ‘learning debrief’ below.

Process: Delegates are shown the slide showing a traffic light. They are then given a pile of green and a pile of red cards. They work at their tables brainstorming drivers of success (green) and restraining forces (red) – writing one driver per card.

[image: C:\Users\VBarca\Dropbox (OPML)\Current Projects\Regional SP Training Package\TRANSFORM Tanzania Photos\IMG_0871.JPG][image: C:\Users\VBarca\Dropbox (OPML)\Current Projects\Regional SP Training Package\TRANSFORM Tanzania Photos\IMG_0872.JPG]Debrief (what): The facilitator invites each group’s spokesperson to present their cards in plenary and add to two flipcharts – one for green cards, and one for red cards – grouping new inputs with previous ones where possible and creating new groups if necessary. Once all cards have been presented, the clusters of forces can be ‘circled’ in pen and given a name (see image), ideally one that easily maps back to the ‘Building Blocks’ of the SP web. There should be a visual representation of the strength of each area (e.g. in picture all groups said lack of resources was an issue and most said there was strong political will). 

Learning debrief (so what, now what): Once all cards are clustered, facilitator discusses what the overall picture is showing: e.g. every group believes X and Y are serious constraints, while few people mentioned Z. One important take-away may be that we often focus on lack of resources as a constraint, but forget lack of staff and capacity at local level. Explain that this is a static picture of the status quo, but this does not mean we are stuck where we are now. Over the course of this curriculum we will have time to think how to shift the status quo if it does not respond to our needs.
Also stress that this map automatically leads to the next activity, which focuses on the key building blocks of an SP system (e.g. lack of resources.. strong legal framework, etc)…


Paired Leadership & Transformation Reflection Walk
Adapted by Catherine Widrig Jenkins (IPK), from Theory U by Otto Scharmer

Purpose: For participants to discover what gives them personal meaning in their work as SP practitioners and practice the six deep listening principles

Theory input to prepare participants for the activity: Start by reading out Rachel Naomi Remen’s quote: “The most basic and powerful way to connect to another person is to listen.  Just listen.  Perhaps the most important thing we ever give each other is our attention.”
Proceed to explain this seems a simple truth, and yet listening is such a difficult to master leadership and transformation skill that requires ongoing self-awareness, attention and practice.
Now proceed to introduce the four levels of listening as listed on the slide:
1 from habits – (holding on to one’s own opinions and judgments) – Does not lead to TRANSFORMATION
2 from outside – (noticing differences)
3 from within – (stepping into the other’s shoes)
4 from the future – (paying attention to what is wanting to emerge)
Make sure to explain that listening from habits, holding on to our own limited opinions, assumptions and judgements stands in the way of meaningful change and transformation. Listening with an open heart, mind and will, however allows people and hence human systems to move from being “stuck” or “cycling” to being “unstuck” or “transforming”. This makes listening a requirement for individual and systemic change and transformation, and hence a key leadership and transformation tool and skill. 

Process for the actual activity itself: Participants pair up with someone else they feel comfortable to work with. They take turns taking on the interviewer/ deep listener and the narrator/ case giver role. They spend about 20 minutes per person for the five questions (listed here below), followed by 3-5 minutes of silent reflection and/ or journaling by the narrator to capture his/her most important insights and discoveries, before switching roles. This is not a standard interview or a conversation - remind participants to make sure to practice the six deep listening principles (described in detail here below) for open, attentive and generative listening. The interviewer/ listener’s role is to support the narrator/ case giver’s deeper reflection and discovery of what gives him/her meaning and a sense of purpose in their work as SP practitioner.

Leadership & Transformation Dialogue Walk Guiding Questions
1.	Briefly share your family or other relevant background (siblings, where you grew up, went to school and studied etc.)
2.	What are 1-2 events, choices, people, that shaped your life?
3.	What drew you into the field of Social Protection?
4.	How have you experienced your work in Social Protection so far – can you name 1-2 significant moments? What do you value and appreciate most about being able to contribute to Social Protection in your country?
5.	What would you like to focus your attention on in relation to developing your leadership and transformation role in the field of Social Protection?

Leadership & Transformation Deep Listening Principles
1 Serve your partner
Be open and try to help your partner in telling about his/ her experience. Dig a little deeper to better understand their experience, and help them notice, where they might be judgemental, fearful or cynical. 
2 Hold back your voice of judgement 
Hold back your judgements. Don’t make any assumptions. Be curious and make an effort to better understand your partner.
3 Follow your intuition
Trust your gut feeling as you listen; don’t be afraid to ask simple or “stupid” questions that may help your partner to think better.
4 Listen from the heart
Step into your partner’s shoes – and thoroughly appreciate what he/ she is sharing with you.
5 Look out for the best possible
How can you help your partner to discover what he/ she is capable of? What is his/ her biggest potential?
6 Don’t be afraid of silence
Give your partner time to think. Slow him/ her down. Make sure not to fill a silent with your comments. Sometimes being quiet may be the most useful thing to do.

Activity Debrief: Take a few minutes to debrief this activity in plenary. Invite participants to share a few reflections on the activity itself and observing the deep listening principles. What was it like to listen deeply, and to be listened to deeply? How did the listening support the reflection and exploration of the person sharing? Did the quality of the attention and listening influence the insights the person sharing was able to gain?

Learning Debrief: Where and when can you practise these listening skills? In which work situations will they add most value? How can deep listening contribute to meaningful change and transformation in your SP environment?

Finish off by reminding participants to bring along their journals and notes to each of the morning sessions throughout the five day curriculum.
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